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EXISTING ACCOUNTABILITY STRUCTURES TO MINIMIZE DISPARITIES  

 

Behavior Standards Policy  
In 2013, MPS  engaged over 1,000 students, families and staff members  to help us develop the MPS Behavior Standards 
Policy. The policy, first implemented during the 2014-2015 school year aims to  increases the amount of quality time 
students spend learning by reducing suspensions and out-of-class time, especially for our African American males and 
students receiving special education services.  Further, the policy is designed to positively impact all students—those 
who are struggling and those who are not. Under the behavior policy, each school and the district more broadly must set 
clear and high expectations, define consistent responses and find alternatives to suspensions, especially in early grades. 
By including Restorative Practices in the Behavior Standards Policy MPS intends to offer high support to staff to learn 
practices that are proven to create/restore community, repair harm, and teach new behaviors, rather than continue 
using punitive practices which destroy community, fail to address harm, and fail to modify behavior. The policy ensures 
fair rules for everyone and creates consistency across the MPS system for how students are disciplined at school. In 
order to ensure this consistency, the policy  clearly outlines expectations for students and adults, alike.    
   

Office Of Civil Rights Agreement 
In 2014, the U.S. Department of Education’s Office of Civil Rights (OCR) conducted an investigation examining whether 
Black students were discriminated against in the district’s administration of school discipline.  Three major findings 
appeared from the investigation. The OCR found that Black and American Indian students were over represented in all 
categories of disciplinary actions. Additionally, Black and American Indian students received harsher punishments than 
their white peers for the same behaviors.  Lastly, Black  and American Indian students were disciplined for subjective 
behavior incidents, like “disruptive behavior”at disproportionately higher rates than white students. In response to 
these findings, OCR and MPS signed a mutual agreement requiring the district to continue monitoring racial disparities, 
take steps to eliminate discrimination and ensure discipline is appropriately and fairly applied.  
 

Minnesota Department Of Human Rights Agreement 
Since then, the district has taken many steps to accomplish the goals in the agreement, including clarifying the behavior 
rules and expectations to decrease the amount of subjective referrals.  As a result, the use of exclusionary  discipline, 
especially for subjective rule violations  have decreased. While these results are encouraging, students of color, 
specifically Black and American Indian students as well  as students who receive special education services and students 
continue to receive a disproportionate number of behavior referrals and exclusionary discipline responses. As a result, 
MPS will enter into a new, more targeted  agreement with the Minnesota Department of Human Rights (MDHR)  in the 
2018-2019 school year.  The new agreement reinforces requirements originally identified in the OCR agreement while 
expanding the focus to ensure that the district is committed to implementing  specific,  promising and best-practice 
engagement strategies to reduce the disparities Black, American Indian and students receiving special education services 
face and dictates transparent reporting requirements. When this agreement is finalized, it will be available on this site.  

Disparities in school discipline continue to be a problem facing the Minneapolis Public Schools District 
(MPS).  Despite a dramatic decrease in suspensions and overall drop in instructional time missed as a 
result of disciplinary action,  the gap between students of color, specifically Black and American Indian 
students and their white peers as well as between students who receive special education services 
and students who do not persists.   The following accountability structures are in place to provide 
guidance to schools and the central office regarding collective responsibility to promote increased 
student engagement, improved school climate and ultimately eliminate discipline disparities. 
 

http://www.mpls.k12.mn.us/behavior_standards_2
http://www.mpls.k12.mn.us/behavior_standards_2
https://www2.ed.gov/documents/press-releases/minneapolis-agreement.pdf
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BEHAVIOR LEVELS & APPROPRIATE RESPONSES  
Overview 
This section of the handbook supports staff to properly identify and respond to behavior incidents. First, we will review 
how to appropriately respond to minor (level 1-2) behaviors. Next we will review how to appropriately respond to more 
serious (level 3- 5) behaviors. With each behavior incident, it is imperative for school staff to: 

 Select and implement interventions and responses that maintain the continuity of the student’s instruction or 
are least disruptive.  

 Consider use of interventions from prior levels & multiple categories  
 Review and consider a student’s IEP or IAP (504 Plan) prior to implementing interventions and responses.  
 Communicate with parents/guardians about the behaviors and interventions  
 Document behavior requiring removal from instruction in student information system (Discovery) 

 

 

Responding to a Level 1 Behaviors  
Level 1 behavior incidents are minor in effect and are to be addressed in the classroom. The expectation is that staff will 
have invested time proactively to create a classroom community where they can utilize restorative strategies to process 
the incident with students with the intent to restore, build capacity, and sustain community. Staff members are 
expected to use the strategies cited below in response to Level 1 behavior incidents. For a detailed review of which 
behavior categories are considered to be a Level 1 please refer to the next section of this document.  
 
TABLE 1.   
APPROPRIATE INTERVENTIONS FOR LEVEL 1 BEHAVIORS  

 

Optional Administrative Actions That May Result in Removal from Instruction 
Removing a student from instruction is not allowable for level one behavior incidents. 
  

Skill-Based Supports Restorative Practices Staff/Administrative Actions 

 Process the incident with the student 
using affective questions/statements 
to assure there is a collective 
understanding of what happened. 

  Identify specific needs /provide 
support to meet community 
expectations, routines and rituals. 

  Introduce and/or provide examples of  
ways to ask for help or respond to 
conflict.  

 Strategies/examples on ways to 
manage feelings, opinions, actions 

 Reminders/redirections of appropriate 
classroom expectations 

 

 Maintain high expectations while 
providing the support needed to 
meet the expectations. 

 

 Use Fair Process to revist expectation 
with student to promote capacity 
building and  assure feeling of 
belonging 

 

 

 Fidelity check of school-wide systems  
structures and supports for staff and 
students 

 Repeat fidelity check for relevant 
classroom and non-classroom spaces 

 If persistent concern, develop behavior 
support plan including social skills 
strategies and reinforcement 

 Identify classroom/non-classroom 
supports needed 

 Provide opportunity for staff to check 
in and process with students 

 Identify need for ongoing training to 
build capacity to meet student needs. 

MPS has a moratorium on suspendeing students in grades pk-5 
for non-violent incidents. 
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Responding to a Level 2 Behaviors  
Level 2 behavior incidents are also minor in effect and are usually addressed in the classroom. The expectation is that staff 
will have invested time proactively to create a classroom community where they can utilize restorative strategies to 
process the incident with students with the intent to restore, build capacity, and sustain community. Staff members are 
expected to use strategies cited below in response to Level 2 behavior incidents. 
 
Level 2 behavior incidents include: 1) repeated or significant incident(s) of Level 1 infractions, 2) disorderly behavior 
towards another student, staff, volunteer, etc., 3) behavior that is generally managed with a brief intervention by an adult 
present in that setting, and may include additional brief contact with support staff such as Deans, Social Worker, SERT or 
other trusted adult. For a detailed review of which behavior categories are considered to be a Level 2 please refer to the 
next section of this document. 
 
TABLE 2.   
APPROPRIATE INTERVENTIONS FOR LEVEL 2 BEHAVIORS  

 

Optional Administrative Actions That May Result in Removal from Instruction 
Removing students is not recomendded for Level 2  behavior incidents.  At most, an In-school removal from instruction less than 15 
minutes.  Consider student’s age and understanding for K-5.If the student  is ultimately removed from class, an entry in Discovery is 
required for proper tracking of missed class time.  
 
 

 
 
 
  

Skill-Based Supports Restorative Practices Staff/Administrative Actions 

 Reminder/redirection identified in 
Level 

 Self-charting/relfection of 
strategies 

 Skill practice/role play 

 Individual skill coaching for 
targeted student & aggressor in 
bullying/harassment incidents 

 “Chill Pass” and contract 

 Restorative circles to help buid 
capacity 

 Guided conversations using 
restorative 

questions 

 Peace-keeping Circle for problem 
solving 

 Community Service (as restitution) 

 Peer mediation (not to be used for 
bullying or harassment incidents) 

 Reflective essay 

 Restorative back-to-class plan 

 Impromptu conference  

 Evaluate classroom expectations 
and climate 

 Develop a student-skill plan 

 Initiate support plan  

 Formalize check-in/out plan with 
adult 

 Buddy Room 

 Detention 

 Alternative Instruction Room for 
less than 15 minutes 

 Referral to Student Assistance team 
for additional support before 
returning. 

 Check in/process with staff 

The next page features a road map of how to appropriatley respond to more serious 
(level 3-5) behaviors. We know that each behavior incident and school is unique. This 
road map is only meant to provide a high level overview of the District recommended 
process.   
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Responding to Level 3 Behaviors  
Level 3 behavior incidents are more serious in effect and are usually addressed outside the classroom. The expectation is 
that staff will have invested time proactively to create a classroom/building community that can support both the doer 
and the receiver of harm, repair harm, and restore relationships. Staff members are expected to follow the flow chart 
above in response to Level 3-5 behavior incidents. 
 
For a detailed review of which behavior categories are considered to be a Level 3 please refer to the next section of this 
document. 
 
TABLE 3.   
APPROPRIATE INTERVENTIONS FOR LEVEL 3 BEHAVIORS  

 

Optional Administrative Actions That May Result in Removal from Instruction 
For Level 3 behavior incidents, it is an option to utilize an in-school removal from instruction for 1 day or less or an out-of-
school removal from instruction for 1 day or less, provided other, non-punitive interventions/supports have been 
attempted/offered. Any removal from instruction requires a positive restorative reentry be offered to the student.  
Consider student’s age and understanding for K-5. 
 
  

Skill-Based Supports Restorative Practices Staff/Administrative Actions 

 Small group skill instruction 

 Lessons in anger management, 
conflict resolution, bus safety, 
etc. 

 Restorative circles to help buid 
capacity 

 Restorative back-to-class plan 

 Staff-led mediation for incidents 
involving equal power between 
persons  

 Restorative Circle 

 Opportunity for everyone to be 
heard and hear each other. 

 Restitution for property 
incidents 

 Develop a student skill 
development plan 

 Referral to Student Assistance 
team 

 Loss of classroom/setting 
privileges 

 Saturday school 

 Alternative Instruction Room 

 Student-staff conference 

 Change in classroom assignment 

 Consult with School Resource 
Officer 

 Loss of transportation (bus) 
privileges no more than 1 day for 
bus behaviors (unless conflicting 
with individual I.E.P ) 
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Responding to a Level 4 Behaviors 
Level 4 behavior incidents have a more serious impact and are addressed outside the classroom with additional support. 
The expectation is that staff will have invested time proactively to create a classroom/building community that can support 
both the doer and the receiver of harm, repair harm, and restore relationships. Staff members are expected to follow the 
flow chart above in response to Level 3-5 behavior incidents. 
 
For a detailed review of which behavior categories are considered to be a Level 4 please refer to the next section of this 
document. 
 
TABLE 4.   
APPROPRIATE INTERVENTIONS FOR LEVEL 4 BEHAVIORS  

Skill-Based Supports Restorative Practices Staff Administrative Actions 

 Individual coaching by licensed 
support staff. 

 Self-care strategies for staff as 
applicable  

 Restorative transition back to class 
plan  

 Neutral party mediation  

 Family Group Conference 

 Restitution for property incidents 

 Formal Restorative Conference 

 Any staff action should promote 
reintegration/ support for all 
stakeholders 

 Consultation with related MPS 
subject matter experts (Emergency 
Management and Safety and 
Security, General Counsel, Equity 
and Diversity, Student Support 
Services)  

 Consultation with the School 
Resource Officer   

 Refer to or review with Student 
Assistance team  

 Pre-assessment team referral for 
alcohol or drug incidents  

 Loss of transportation (bus) 
privileges, 1-4 days for behavior on 
the bus 
(unless conflicting with individual 
I.E.P ) 

 Check in/process with staff 
 

Optional Administrative Actions That May Result in Removal from Instruction 
For Level 4 behavior incidents, it is an option to utilize a removal from school that does not exceed four days, provided 
other, non-punitive measures have been attempted/offered. Any removal from instruction requires a positive restorative 
reentry be offered to the student.  Staff members are expected to use strategies cited in table 4 above in response to 
Level 4 behavior incidents before removing a student from school (if necessary).  Consider student’s age and 
understanding for K-5. 
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Responding to Level 5 Behaviors 
Level 5 behavior incidents are the most serious in effect and are addressed outside the classroom with additional support.  
Further, these behaviors are identified as expellable offences. The expectation is that staff will have invested time 
proactively to create a classroom/building community that can support both the doer and the receiver of harm, repair 
harm, and restore relationships. Staff members are expected to follow the flow chart above in response to Level 3-5 
behavior incidents. 
 
For a detailed review of which behavior categories are considered to be a Level 5 please refer to the next section of this 
document. 
 

Skill-Based Supports Restorative Practices Staff Administrative Actions 

 Individual coaching by licensed 
support staff. 

 Self-care strategies for staff as 
applicable  

 Restorative transition back to class 
plan  

 Neutral party mediation  

 Family Group Conference 

 Restitution for property incidents 

 Formal Restorative Conference 

 Any staff action should promote 
reintegration/ support for all 
stakeholders 

 Consultation with related MPS 
subject matter experts (Emergency 
Management and Safety and 
Security, General Counsel, Equity 
and Diversity, Student Support 
Services)  

 Consultation with the School 
Resource Officer   

 Refer to or review with Student 
Assistance team  

 Pre-assessment team referral for 
alcohol or drug incidents  

 Loss of transportation (bus) 
privileges, 1-4 days for behavior on 
the bus 
(unless conflicting with individual 
I.E.P ) 
 

 

Optional Administrative Actions That May Result in Removal from Instruction 
For Level 5 behavior incidents, it is an option to utilize a removal from school for five or more days and recommend a 
student for expulsion. If there is a recommendation for expulsion, the student may be removed for up to 10 days.  Any 
removal from instruction requires a positive restorative reentry be offered to the student.  Staff members are expected 
to use strategies cited in table 5 above in response to Level 5 behavior incidents before removing a student from school 
(if necessary).  Consider student’s age and understanding for K-5. 
  



Bullying and Harassment   

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Bullying 
Pattern of intentional harm-doing or other negative actions 
between individuals with real or perceived power differential 

For these categories, specify if the 
victim was targeted based on any of 
the following personal characteristics  

 Gender 

 Race, ethnicity, or color 

 Socioeconomic status 

 Sexual orientation, gender 
identity, or expression 

 National Origin 

 Physical appearance 

 Religion 

 Academic status related to 
student performance 

 Disability 

 Immigration status 

 Marital or family status  

     Violent  

Cyber Bullying 
The use of technology, email, instant messaging, text messaging or 
social networking sites to bully, intimidate and harass a person or 
group of people 

     Violent  

Harassment 
Language, gestures or other actions that the student can be 
reasonably expected to know is hurtful or discriminatory. Behavior 
that fits the legal definition of harassment will be referred to the 
judicial process. 

     Violent  

Sexual Harassment 
Language, gestures or other actions that the student can be 
reasonably expected to know is hurtful or discriminatory. Behavior 
that fits the legal definition of harassment will be referred to the 
judicial process 

 

     Violent  

Hazing 
Committing an act against a student, or coercing a student into 
committing an act, that creates a substantial risk of harm to a 
person, in order for the student to be initiated into or affiliated 
with a student organization, or for any other purpose even if 
targeted student agrees to participate 

 

     Violent  

DETAILED DEFINITIONS OF BEHAVIOR CATEGORIES  
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Disruptive Behavior 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Danger Zone infringement ( Bus Specific) 
Sitting, standing, or entering the “Danger Zone” without 
permission from the driver. 

 

     Non-violent 

Disrespect to Adult 
Regarding or treating an adult with contempt or rudeness.      Subjective 

 

Disrespect to peer 
Regarding or treating a peer with contempt or rudeness      Subjective 

 

Disruptive noises 
Verbal behavior that interrupts class or other activity. 

 

     Subjective 

Eating, drinking, or littering ( Bus Specific) 
Consuming any food or drink on the bus, and/or disposing of trash 
in any place other than a trash receptacle 

 

     Non-violent 

Excessive talking 
Verbal behavior that continuously interrupts class or other activity, 
and does not cease with redirection 

 

     Subjective 

Head/ body out of the window (bus specific) 
Before, during, or after the bus is in motion, positioning any part of 
the body through and out a passenger window 

 
     Non-violent 

Inappropriate Language/ gesture 
Displaying language or behavior which is demeaning, derogatory 
or confrontational 

 

     Subjective 

Leaving seat or standing without permission (bus specific) 
While the bus is in motion, leaving seat or standing without 
permission from the driver. 

 

     Non-violent 

Lying 
Deliberately deceiving, misleading, or misrepresenting facts. 

 

     Non-violent 
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Disruptive Behavior Continued 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Out of assigned area 
A student is out of assigned area within or outside of the 
classroom. 

 

     Non-violent 

Refusing  to do work 
Refusing to comply with reasonable requests to participate in a 
group or individual assignment 

 

     Non-violent 

Refusing to follow directions 
Refusing to comply with reasonable requests, rules or directions 
from an adult. 

 

     Non-violent 

Riding unassigned bus or using unassigned bus stop ( bus 
Specific) 
Knowingly and intentionally riding unassigned bus or using 
unassigned bus stop without permission 

 

     Non-violent 

Riding /attempt to ride bus during suspensions ( bus specific) 
During the period of time in which a student is serving a bus 
suspension, knowingly and intentionally riding or attempting to 
ride a bus. 

 

     Non-violent 

Throwing objects 
Throwing paper, food, writing utensils, or other items, interrupting 
class or other activity (different from intentionally using an object 
to injure another). 

 

     Non-violent 

Unauthorized entering or leaving through the emergency door 
( bus specific) 

 
     Non-violent 

Verbal abuse 
Intentional use of language directed at another person that the 
student can reasonably be expected to know is hurtful. 

 

     Non-violent 
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Drugs and Alcohol  

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Alcohol 
Use or possession of alcohol before or during school or school 
activity, possession of alcohol on campus, providing or selling 
alcohol to others   

Possession/ Use      Non-violent 

Solicitation/ Sale      Non-violent 

Controlled substance (prescription medications) 
Prescription medication only-not illegal drugs such as marijuana. 
Includes possession or use of own or someone else’s prescription 
medication.  

Possession/ Use      Non-violent 

Solicitation/ Sale      Non-violent 

Illegal drugs 
Possession, use or sale of illegal drugs. Make sure to specify type 
from list: Amphetamines, Crack/Cocaine, Ecstasy/MDMA, 
Inhalants, LSD/ Psychedelics, Marijuana, Methamphetamines, 
Other 

Possession/ Use      Non-violent 

Solicitation/ Sale      Non-violent 

Over-the-counter- meds against policy 
Over the counter (OTC) medications against school policy –consult 
with site LSN  to confirm self-carry rules/procedures for OTC pain 
medications; this may be used in situations where OTC abuse is of 
concern such as ingesting large quantities of cough/cold 
preparations to produce hallucinations (e.g. Robitussin cough 
syrup) 

Possession/ Use      Non-violent 

Solicitation/ Sale      Non-violent 

Tobacco 
Possession or use of any tobacco or nicotine based product 
including cigarettes, cigars, shisha (hookah tobacco) etc. 
Specify type from list: Chewing tobacco, Cigarettes, Electronic 
cigarettes/vaping 

      Non-violent 
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Other 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Other 
If a behavior incident does not fit with a defined category, please 
contact the PSWE team for guidance before entering the incident 
as “other” 

      Subjective 

      Non-violent 
Cheating 
Improperly accessing answers to a test, quiz, or other assignment 
from another student or answer key 

Dress code violation 
Wearing prohibited clothing during the school day, or wearing 
appropriate clothing in a prohibited way. Each school has its own 
dress code and should be publicly available 

      Non-violent 

      Non-violent 
Eating in class 
Consuming food in a prohibited space during a prohibited time. 

Forgery 
Falsely making or altering a writing by which the legal rights or 
obligations of another person are apparently affected; simulated 
signing of another person's name to any such writing 

      Non-violent 

      Non-violent 
Inappropriate consensual sexual behavior 
Public display of affection not appropriate for an educational 
setting. 

Left class without permission 
Leaving the classroom without a pass or without explicit direction 
to do so 

      Non-violent 

      Non-violent 
Misuse of personal Electronic Device 
Using a cell phone or other personal device at an inappropriate 
time or place; using the device in an inappropriate manner. 

Skipping Class 
Failure to attend class during an assigned time 

      Non-violent 
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Other Continued 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Sleeping in Class 
Sleeping during instructional time. 

      Non-violent 

Technology violation 
Unauthorized access or interception, data or system interference, 
misuse of devices or electronic fraud. 

 Cost $0 

 Cost $1-500 

 Cost over $500  
     Non-violent 

Underprepared for class 
Attending class without required materials or assignment 
preparation 

      Subjective 

Physical Aggression 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Assault 
An intentional action that causes harm. Please use the physical or 
sexual assault categories to improve data quality. 

      Violent 

Physical Assault 
Intentional infliction of or attempt to inflict bodily harm upon 
another where the victim does not engage. 

      Violent 

 Sexual Assault 
Intentional infliction of or attempt to inflict sexual contact or harm 
upon another without their consent. 

      Violent 

Fighting 
Two or more persons mutually participate in use of force or 
physical violence that requires either a) physical restraint or b) 
results in injury requiring first aid or medical attention. 

      Violent 
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 Physical Aggression Continued 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Facilitating or instigating violence 
Encouraging a fight to start (or continue by preventing access). This 
is not the same as cheering on a fight. 

      Non-violent 

Physical contact 
An instance in which an individual has unwanted physical contact 
with another individual that is not violent, or sexually 
demonstrative. 

      Non-violent 

Play fighting 
Engagement in horseplay/physical gestures that resemble fighting 
with another. 

      Subjective 

Pushing/ Shoving 
An incident in which an individual  intentionally pushes or shoves 
another individual not resulting in injury. 

      Non-violent 

Threat 
Real or perceived action or construed circumstance that intends to 
evoke fear, intimidation or distress. 

      Violent  

Property  

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Theft 
Intentional use or possession, without permission or rightful claim, 
of another’s property.  

Cost $0      Non-violent 

Cost $1-500      Non-violent 

Cost >$500       
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 Property Continued 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Vandalism / property related 
Willful or malicious destruction or damage of school or personal 
property on school grounds without consent of the owner  

Cost $0      Non-violent 

Cost $1-500      Non-violent 

Cost >$500      Non-violent 

Robbery 
The act of theft using force or the threat of force  

      Violent  

Weapons and Other Safety Concerns   

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Arson 
Illegal fire setting or attempts to start fire 

 Cost $0 

 Cost $1-500 

 Cost over $500 

 Use of accelerant  

     Violent  

Bomb 
Use of an incendiary or explosive device that intends to or leads to 
malicious destruction of property or personal harm 

 Cost $0 

 Cost $1-500 

 Cost over $500 
     Violent  

Bomb Threat 
Verbal, electronic or written threat to detonate an incendiary or 
explosive device to cause property damage or injuries, whether or 
not such a device actually exists 

      Violent  

Extortion 
Obtaining money, property or services from another person 
through coercion, intimidation or through oral, electronic  or 
written threats of physical or reputational harm 

      Violent  



 Weapons and Other Safety Concerns  Continued 

Definition Additional Information  L.1 L.2 L.3 L.4 L.5 Classification 

Gun/ Firearm 

 Hand gun 

 Long gun 

 Paintball gun 

 Replica/ toy gun 

 Stun gun/ Taser gun 

      Violent  

Knife 

 Knife 

 Pocket Knife <2.5 Inches  
 Pocket Knife >2.5 Inches  

      Violent  

Other item used as a weapon 

 Mace/ noxious substance 

 Blunt object 

 Sharp object 

      Violent  

Pyrotechnics 
Possession or use of pyrotechnic devices on school property. 
Include devices such as all fireworks and smoke or stink bombs. 
 

 Cost $0 

 Cost $1-500 

 Cost over $500 

 Use of match or lighter 

     Violent  

Terroristic threats 
Direct or indirect threat to commit any act of violence with intent 
to terrorize another, cause evacuation of school property including 
buses or cause terror with reckless disregard of the risk of causing 
such terror or inconvenience. 

      Violent  
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DISCIPLINE GUIDELINES FOR SPECIAL EDUCATION STUDENTS UNDER 

STATE AND FEDERAL LAW 
 

 IEP TEAM 
MEETING 
REQUIRED 

MANIFESTATION 
DETERMINATION 

REQUIRED1 

FUNCTIONAL 
BEHAVIOR 

ASSESSMENT 
REQUIRED2 

ALTERNATIVE 
EDUCATION 

SERVICES REQUIRED 

Student is removed from 
instruction for one school 
day or less 

No* No* No* No* 

Student is removed for more 
than one day but less than 
six consecutive days 

No* No* No* No* 

Student is removed for six to 
ten consecutive days 

Yes** Depends* Depends* Yes 

Student is removed for more 
than ten cumulative days in 
a school year 

Yes (for each 
period of 

removal after 
ten days) 

Yes Yes Yes*** 

Student is removed from 
instruction and given in-
school suspension/ 
removal 

Depends**** Depends Depends Depends 

Student is removed from the 
bus 

Depends3 Depends Depends Depends 

Parent requests a 
manifestation determination 
meeting following any 
removal for disciplinary 
reasons 

Yes Yes No4 No 

  

                                                            
1 “Manifestation Determination” is a process to determine if the student’s behavior in the incident that led to discipline was related 
to the student’s disability. 
2 A “Functional Behavior Assessment (FBA)” is a process for gathering information to understand the structure and function of a 
student’s behaviors(s) in order to develop a Behavior Intervention Plan (BIP) for the student. 
*Unless recommending expulsion or exclusion. 
**The purpose of the IEP team meeting would be to discuss the alternative education services to be provided to the student starting 
on Day 6.  Note: a special education student cannot be removed for more than ten consecutive days for any one incident. 
***The IEP team needs to decide the type of alternative education services and when these services are to start to assure the 
student receives a free appropriate public education (FAPE) during the period of removal. 
****In-school suspensions/removals from instruction count toward the “more than ten cumulative days” total.  If the student 
continues to receive instruction but in a different location in the school (e.g. an alternative instruction room) this would not count as 
a removal. 
3 If bus transportation is a part of the student’s IEP, a bus removal would be treated as a removal from instruction unless the school 
provides transportation is some other way.  The school cannot require the parent to provide the transportation as alternative 
transportation.  If transportation is not included on the student’s IEP, a bus removal would not count as a removal from instruction. 
4 Unless the days of removal put the student above the “more than ten cumulative days of removal” mark. 
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APPROPRIATE USE OF SCHOOL RESOURCE OFFICERS 
 

Overview  
The table below outlines suggested areas of SRO involvement at school  
 

Engagement Situational Awareness Public Safety 

 SRO officers may be used as guest 
assistant in classes. This may 
include but not be limited to;  

o Reading books to students  

o Serving as a lab partner  

 SRO Officers can provide and/or 
support class lessons and/ or info 
sessions on law enforcement topics 
like curfew, career, traffic safety, 
etc.  

 Support lessons and/or 
conversations on other topics such 
as bully prevention, cyber 
citizenship or substance abuse. 
Such conversations must be 
coordinated with district subject 
matter experts.  

 Lunch table engagement / 
conversation groups  

 SRO officers can provide 
information to school leadership 
and staff regarding incidents that 
may impact the school in order to 
maintain a safe environment  

 Any outside investigation must 
follow MPS Policy 5620 and 
Procedures 

 SRO Officers can be called during 
a fight or other dangerous 
situation in conjunction with a 
staff response. Their support may 
include:  
o Immediately remove the 

audience 

o Call for assistance 

o Verbally address the situation 
and de-escalate when safe to 
do so 

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Questions to consider before calling an SRO 
 Does the incident fall in the expectations around referral to law enforcement? 

o Outside of referral, why are you involving the SRO? 
o What are you asking of your SRO, e.g., consultation, information sharing, etc.? 

 How will involving law enforcement help resolve the incident? 

 Is bringingng in law enforcement consistent with other similar incidents? 
 

Appropriate use of an SRO 
 Engagement support 
 Student brings a weapon to school. 
 Student seriously injures another student in an assault or fight. 

Inappropriate use of an SRO 
 Using the SRO because administration is “fed up.” 
 To “scare” a student into doing the right thing. 
 To justify an admin transfer request. 

http://policy.mpls.k12.mn.us/uploads/policy_5620.pdf
http://policy.mpls.k12.mn.us/uploads/regulation_5620_a.pdf
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District Expectations on Referral to Law Enforcement  
MPS believes that student behavior should not be criminalized and referral to law enforcement should be the last 
option, but we do recognize that there are situations where the administrator’s investigation would find that 
referral to law enforcement may be appropriate. The list below is meant as a guide for referral to law enforcement. 
Docmentation of any referral to law enforcement must be documented in Discovery.  

Assault 
 Criminal Sexual  Conduct  

 Physical Assault that requires 
emergency medical services 
(ambulance)  
o Elementary - we would not 

refer to police, parents can 
consult with the SRO  

o Middle/High schools - refer 
to the police after 
investigation then inform 
the victim’s parents  

 

 Robbery 
 Elementary - we would not refer 

to police, parents can consult 
with the SRO 

 Middle/High schools - refer to 
the police after investigation 
then inform the victim’s parents 

Large-Scale Fights 
Fights that involve 6 or more 
combatants or requires emergency 
medical services (ambulance) 

 Elementary - we would not refer 
to police, parents can consult 
with the SRO  

 Middle/High schools - refer to 
the police after investigation if 
determined there are outside 
influences causing an ongoing 
conflict  

 

PHYSICAL 

PROPERTY 

Theft 
 Under $500: If property cannot be 

recovered victim’s parents will be 
consulted 

 Over $500: Only if property cannot 
be recovered 

Vandalism 
 Under $500: We would not refer, 

parents can consult with SRO 

 Over $500: Referral would depend 
on circumstances 

WEAPONS 

Possession 

Intent, type, and age must be 
considered prior to referral 

Use of a weapon 
o Elementary: Determine type of 

weapon and any injury 
o Middle: Parents will be consulted 

first and can request a referral 
o Secondary: Refer to the police for 

joint investigation then inform 
the victim’s parents 

DRUGS/ALCOHOL  

 Sale or possession of items 
to facilitate sales (large 
quantities, baggies, scale, 
other paraphernalia) 

 Repeated possession of 
illegal drugs 

 Repeated possession of 
prescription medication 
outside of prescription 
guidelines 

TERRORISTIC THREATS  

 Consult with your SRO and/or 
MPS’ Operational & Security 
Services to determine 
credibility of the threat 

 Bomb 

 Verbal 

 Written 

OTHER  

Burglary 

Arson 

 Homicide 
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Decision making checklist  
 

MPS school administration maintains primary responsibility for response to student behavior as long as it is safe to do so. 
MPS staff should be the primary responder to most situations and must conduct a thorough investigation whether or 
not the situation is referred to law enforcement. If a law enforcement officer is already involved either by chance or 
called in to assist in de-escalation, then the law enforcement officer should discuss the situation with the school 
administration as soon as is practical.  
 
 

 
 

Tips for responding to student fights  
Schools often have questions about staff responsibilities in situations of student fighting or violence. Because each 
situation is unique, MPS does not have a specific district-wide policy about student fights. However, please review the 
procedures that are a part of your site emergency plan for guidance. The following are critical discussion points to have 
with your team as you create your site response plan.  
 

Before 
Start with good, active supervision and awareness of the warning signs that allow you to prevent a student fight before 
it starts  
 

During 
 If a fight starts, take the following actions: 

a) Most importantly, ensure the safety of students and staff.  
b) Notify building administrator and/or designated response staff.  
c) Activate emergency protocol plans. Work together as a team.  
d) Limit the number of people in the area. Encourage students to go back to class.  
e) Start by using verbal intervention, moving to physical intervention only if necessary to protect the safety of 

students or staff.  
f) If staff know that a student involved in the incident is a student with an Individualized Education Program (IEP), 

only staff trained in Crisis Prevention Institute’s Nonviolent Crisis Intervention (NCI) can use a physical 
hold/restraint on the student unless the risk of harm is such that immediate action is necessary.  Also, 
physical holds can only be utilized on students with IEPs if an emergency situation exists (to protect the 
student or others from physical injury). 

g) It is recommended that only staff trained in NCI be used for holding/restraining general education students as 
well unless the risk of harm is such that immediate action is necessary.  

After 
 After the incident, building administrators are responsible for:  

a) Documenting all activities witnessed by staff.  
b) Dealing with the event according to district's discipline policy and school's discipline practices, student IEPs, and 

for students with IEPs, the District's Restrictive Procedures Plan.  
c) Notifying the parents/guardians of students involved in the fight.  
d) Assessing counseling or support needed by witnesses or participants. Implementing post-crisis procedures, as 

needed.  

 Does the conduct fall within the guidelines for referral to law enforcement? 

 Is there a victim to consider? 

 If the student receive special education services and have we followed the IEP/BIP as written? 

 Is this a repeated behavior by the student and if so has a success and safety plan been written 
and followed? 

 Have you considered the totality of the circumstances? 
  Is a referral a consistent outcome for this behavior for all students? 
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APPROPRIATE PHYSICAL INTERVENTIONS  
Regarding the appropriate and inappropriate use of physical intervention, by law, staff are protected from liability if 
reasonable force is used to restrain a student when a student's actions put the student or others at risk of immediate 
bodily harm and/or in order to prevent them from immediate bodily harm.  
 
For students with an IEP, the limitations of the Restrictive Procedures law and the District's Restrictive Procedures Plan 
apply.  
 
In general, physical intervention of "force" should only be used as a last resort and should never be used to punish 
students. (Intent & Intensity)  
 
All staff members have the opportunity to take the Crisis Prevention Institute training on Nonviolent Crisis Intervention. 
Schools likely already have someone in their building who is already NCI trained; consult with them as part of your planning 
or contact Operational & Security Services for support.  
 

Questions and Technical Assistance  
 
 
 
 
 
 
 
 
 
 
  

If you have questions or would like further consultation on District Expectations on Referral to 
Law Enforcement, or Reasonable Force and response to fights, contact:  

Jason Matlock, Director  
Operational & Security Services  
612-668-0178  
Jason.Matlock@mpls.k12.mn.us 
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GATHERING FACTS 
 

 
The following protocol is the practical application of due process. It is essential to approach this process with the sole 
intention of gathering facts as opposed to pursuing a specific outcome, no matter who is involved, or the context of the 
incident. As noted below, it is required by due process to collect and review all facts prior to coming to a conclusion on 
how to best address the behavior incident.  
 

Step 1: Collect Statements 
The first step is to collect statements from any individuals involved in the incident, including any witnesses. The purpose 
of this is for individuals to share their recollection of the incident.  To ensure accuracy, it is essential to keep individuals 
providing statements separate from one another.  All statements should be collected in writing. If the alleged offender 
disagrees with the account(s) of the incident, their statement must be uploaded into the student information system 
(Discovery).   
 

Step 2: Check the area where the incident occurred  
Start by physically checking the area, and secure any items found that may be contraband or related to the situation. If 
possible, take photos. While at the site, make note of any cameras in the area and record the recorder number, camera 
name, times etc. If possible, review any video documentation of the incident.  
 

Step 3: When required, make proper notification to SRO/Police 
Whenever involving an officer, make sure to follow policy 5620 . If the incident in question involves potential criminal 
sexual assault, and/or when it rises to the level of involvement of the SRO or police, then staff should work in collaboration 
with their SRO to gather the necessary information to conduct a complete investigation and for a safety plan. If the SRO 
or police will not allow you to sit in on interviews, then inform the SRO or police that you will need to conduct separate 
interviews. Call Operational & Security Services and/or General Counsel for assistance when the SRO or police are involved.  
If the police/SRO issues a citation or makes an arrest of a student with an IEP, certain information needs to be collected 
and forwarded to the General Counsel’s Office.  Review this documentation outlining the proper procedure for 
documentation.   
 

Step 4: Interview the main subjects in the situation 
This is an interview, not an interrogation and thus dialogue should be non-accusatory. As part of due process, students 
must have the ability to answer any allegations made against them. At first, the interview should attempt to collect 
specifics in order to compare with other information gathered. Once initial facts are gathered, the focus of the interview 
must shift to exploring motivation and understand the “why” of the incident”. 

Due Process in MPS 
 

Due process is guaranteed to all students under the Fourteenth Amendment of the U.S. Constitution 
before a “suspension” from school can occur.  A “suspension” is a removal from instruction for more than 
one day.  This means that all students are entitled to the following rights after a behavior incident occurs 
and the school is considering removing the student from instruction for more than one day, either in-
school or out of school:  
 Students have the opportunity to tell their account of the incident, and 
 Students have the right to know why they are being suspended and what evidence there is to support 

the removal.  
 

School staff are responsible for conducting a thorough investigation to ensure accuracy in responding to 
the incident and the reporting process.  If a student is removed from instruction for more than one day, a 
Notice of Suspension needs to be given/sent to the parent.  

 

http://policy.mpls.k12.mn.us/uploads/policy_5620.pdf
https://staff.mpls.k12.mn.us/Depts/speced/Documents/Due%20Process%20Resources/Arrests%20or%20Citations%20of%20Students%20with%20IEPs%20for%20Conduct%20that%20Occurs%20at%20School.pdf
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Step 5: Review Policy and identify appropriate consequence 
Using all off the facts you have gathered, refer to the guidance regarding specific definitions of behavior incidents, 
corresponding levels and appropriate consequences to make a determination of an appropriate consequence.  
  

Step 6: Document all information appropriately  
All evidence gathered should be entered or uploaded into the student information system. 
 
 

 
 

Specific tips for gathering facts related to bullying & harassment 
incidents 

 

The following  form may be used as a guide for investigating and documenting incidents related to 
bullying and harassments.  
 
If you are looking for resources, including lesson plans related to how to prevent and/or address bullying 
in the classroom please visit the public MPS Bullying prevention page.  
 
Further and guidance is available to school staff on the Bullying Prevention Recognition and Response 
page (located on the staff intranet). This page contains extensive materials including but not limited to 
information to use for trainings and decision making, as well as policy guidance. 
  
 

https://staff.mpls.k12.mn.us/Depts/ecs/Documents/Bullying%20Investigation%20Guidance%20Document.pdf
http://ecs.mpls.k12.mn.us/bullying
https://staff.mpls.k12.mn.us/Depts/ecs/Pages/BullyingPreventionRecognitionAndResponse.aspx
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